
Pupil premium strategy statementBefore completing this template, you should read the guidance on using pupil premium. 
Before publishing your completed statement, you should delete the instructions (text in italics) in this template, including this text box.


This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Roebuck Academy

	Number of pupils in school 
	442

	Proportion (%) of pupil premium eligible pupils
	25.5%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended)
	2021- 2023

	Date this statement was published
	September 2021

	Date on which it will be reviewed
	July 2022

	Statement authorised by
	Ms Lynsey Young

	Pupil premium lead
	Mr Andy Mari

	Governor / Trustee lead
	Mr Steve Marshman


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	78 pupils £ 104,910

	Recovery premium funding allocation this academic year
	£14500 Approx - will be confirmed Dec 2021

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	 0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	78 Pupils + 14500 

£119,410



Part A: Pupil premium strategy plan
[bookmark: _30j0zll]Statement of intent
	You may want to include information on:
· What are your ultimate objectives for your disadvantaged pupils?
· How does your current pupil premium strategy plan work towards achieving those objectives?
· What are the key principles of your strategy plan?


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Progress and attainment rates of children who are disadvantaged, particularly in reading, writing and maths is below those non-disadvantaged 

	2
	Many of our children eligible for PP have additional vulnerabilities within learning which include SEND as well as pastoral issues. The nature of our disadvantaged children often highlights other complexities which can cause further disadvantage, very low starting points and SEND impacts negatively on our attainment and progress data. The complex nature of how pupil premium children are affected by further disadvantage i.e. pupil premium with SEND/pupil premium with high-mobility

	3
	Assessment on entry to the foundation stage evidences that many pupils have poorly developed communication skills, some with little English, a high proportion of SEN (above national) and many with poor personal, social and emotional development. Attainment on entry is substantially below developmental milestones for almost half of all pupils. The 2020 baseline to nursery showed 87% of pupils entering below or significantly below age related expectations in all areas combined. Poor language skills on entry to the school, and in subsequent years, (particularly the understanding of vocabulary in reading, and lack of wider reading), limits progress which can slow reading progress overall. With many pupils we would like them to develop a love of reading as this is something which is not widely encouraged in all PP families. 

	4
	Some of our pupils do not have access to additional opportunities that are needed to provide a rounded education and the characteristics that lead to successful employment in the future, this can impact on attitude to learning and lack of aspiration / self-belief

	5
	Many pupils PP have social and emotional needs which can be a potential barrier to learning. These children often have Low levels of resilience emotionally and in relation to learning activities. This can often affect attendance and as a result impact learning and progress. 

	6
	Number of children applying for free school meals has increased due to COVID 19. This has impacted funding especially with a growing two-form entry school. 

	[bookmark: _1fob9te]7
	Attendance rates for pupils eligible for the Pupil Premium (PP) was below the attendance for all other children (2020-2021) – this reduces their school hours and can cause them to fall behind on average. This also includes persistent absentees. 

	8


	Parental engagement is low as well as many families entitled to PPG having low aspirations for their children. Engagement is very poor in some year groups with children not receiving basics at home including reading and homework support. They do not have role models to provide them with high-quality access to speech, language and communication. 

	9
	Impact of loss of education due to the COVID-19 shutdowns. Vulnerable Pupils attendance at school has been severely affected during the long period of lockdown. Low percentage of pupils who were PP able to access online learning during lockdown and so create a bigger attainment gap. Some pupils/ parents reluctant to come back to school/ engage in online learning provided through Google Classroom.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Quality First Teaching and high expectations for all PPG pupils, including rapid intervention as well as additional tuition for those pupils in Y6
	[bookmark: _GoBack]By July 2022 PP pupils across the school compared to Non-PP– gap will be smaller than at this stage in 2019

	Improve opportunities for supported reading for children entitled to PPG – that progress for this group of learners matches the fluency and for that of their peers  

	By July 2022 PP pupils across the school make rapid progress so the large majority meet at least age-related expectations.
Pupils eligible for PP without SEND will score as highly in school based and SATs assessment as non-PP pupils.

	PPG pupils progress in phonics improves in line with Non-PPG pupils end of year 1 and end of year 2

	By July 2022 PP pupils in Year 1 make rapid progress to ensure that they pass the phonics screening – so that the in-school percentage of children with PP matches those of national and local percentages achieved.
A high percentage of children in Year 2 will pass the Phonics screening test- having not taken it in 2020 due to COVID 19.  

	Improve the rate of attainment at KS1 and 2 in Reading and Writing 
	By July 2022 that the gap between PP and Non-PP closes in both Key Stages for both Reading and Writing.

	Improved learning behaviours and increased aspiration will support pupil progress in all areas of the curriculum
	A large majority of pupils will display Good learning behaviour in lessons as evidenced in Lesson observations.
An increased number of parents feel more able to support their children with learning at home and are motivated for their children to do well in reading, writing and maths.

	Increase attendance rates for pupils eligible for PP across the school
	The difference between the attendance of PPs/non PPs reduces.

	To provide targeted social and emotional support to those pupils entitled to PPG and their families 
	The aspirations, confidence and self-belief of pupils identified as eligible will improve and increase and evidence will be noted in increased confidence and contributions in classrooms, pupil and parental feedback 

	The attainment gap between PP and Non-PP children will reduce

	PP children’s attainment is slightly below or on par with Non-PP children at the end of Year 2022





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 94,900
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Quality First Teaching 
and high expectations 
for all PPG pupils 

Extra Year6 Teacher to support small groups in class
AHT (3 days)/ DHT (4 days) out of class to support teaching and learning across KS1 and KS2 classes to move teaching from Good to Outstanding
	EEF evidence demonstrates that reducing class size appears to result in around 3 months + of additional progress.
	1,

	All classes across the school achieve 75% ARE by the end of the year with 25% and above achieving above ARE 

Pupil Progress meetings every half term – attended SEN/AHT/ HT and DHT – leader for Teaching and Learning - to review targets and progress made
	Evidence shows that the most successful schools set aspirational targets for all pupils. 

	1

	Improved progress 
and attainment for all groups of children via 
improved feedback in class.
Use of effective formative assessment techniques. 
Planned Observations,
Work scrutiny, effective use of Assessment data

Increased proportion in 
each key stage attaining Age related 
expectations

	EEF- Feedback studies tend to show very high effects on learning. However, it also has a very high range of effects and some studies show that feedback can have negative effects and make things worse. It is therefore important to understand the potential benefits and the possible limitations of feedback as a teaching and learning approach. In general, research-based approaches that explicitly aim to provide feedback to learners, such as Bloom’s ‘mastery learning’, tend to have a positive impact. Feedback has effects across all age groups. Research in schools has focused particularly on its impact on English, mathematics and, to a lesser extent, science.
	1

	Improve the rate of 
attainment at Key 
Stage 1 and 2 in Writing Consistently implement the teaching sequence for writing

Embedding of (The Write stuff)- use of collaborative techniques such as talk less teaching, kind calling out, high focus on vocabulary
Regular Writing clinics to ensure track attainment/ progress and identify next steps for learners

Moderation clusters every term
Teacher targeting pupils 1:1 with Immediate feedback and improvement suggestions provided
	 EEF-The impact of collaborative approaches on learning is consistently positive. However, the size of impact varies, so it is important to get the detail right. Effective collaborative learning requires much more than just sitting pupils together and asking them to work in a group; structured approaches with well-designed tasks lead to the greatest learning gains. There is some evidence that collaboration can be supported with competition between groups, but this is not always necessary, and can lead to learners focusing on the competition rather than the learning it aims to support. Approaches which promote talk and interaction between learners tend to result in the best gains.
	1

	Improve the rate of 
attainment at Key 
Stage 1 and 2 in Reading Consistently implement the Reading rainbow, reading fluency sessions
Embedding of fluency/ echo reading and the Reading rainbow to be reintroduced across the school in KS2 and KS1
	On average, reading comprehension approaches deliver an additional six months’ progress. Successful reading comprehension approaches allow activities to be carefully tailored to pupils’ reading capabilities, and involve activities and texts that provide an effective, but not overwhelming, challenge
	1,3

	Disadvantaged pupils’ progress in phonics improves in line with non-disadvantaged pupils’ end of year 1 and end of year 2 measured through termly tracking and assessment 
Additional Daily phonics teaching in small groups across KS1 using Monster Phonics as part of Curriculum 
Phonics small group interventions for targeted pupils including PP children and those at risk of not passing phonics test.

	Phonics approaches have been consistently found to be effective in supporting younger readers to master the basics of reading, with an average impact of an additional four months’ progress. Research suggests that phonics is particularly beneficial for younger learners (4-7-year olds) as they begin to read. Teaching phonics is more effective on average than other approaches to early reading (such as whole language or alphabetic approaches), though it should be emphasised that effective phonics techniques are usually embedded in a rich literacy environment for early readers and are only one part of a successful literacy strategy.
	1,3

	Disadvantaged pupils’ progress in reading improves in line with non-disadvantaged pupils’ end of year 1 and end of year 2 measured through termly tracking and assessment 
PP children’s reading improves in line with Non-PP pupils.
DSR continues in Y1 with high focus amongst staff 
DSR in Year 2 with use of AHT and Extra Y6 teacher working with targeted pupils across Y2 in reading
	The Daily Supported Reading Programme is a classroom programme that helps to move all children on in their reading. It is delivered initially to Year 1, then introduced into Reception and then for lowest attaining children in Year 2 for maximum impact across the school. It helps children make accelerated progress by working with trained adults in small groups matched to their independent reading levels. This method has a proven track record of success in raising school reading standards as KS1.
EEF- On average, reading comprehension approaches deliver an additional six months’ progress. Successful reading comprehension approaches allow activities to be carefully tailored to pupils’ reading capabilities, and involve activities and texts that provide an effective, but not overwhelming, challenge.
	1,3

	EYFS disadvantaged children provided with structured approach to handwriting
	Early literacy approaches have been consistently found to have a positive effect on early learning outcomes. The early literacy approaches
evaluated to date led to an average impact of four additional months’ progress, with the most effective approaches improving learning by as much
as six months.
	1, 3

	Embedding of INSPIRE maths mastery (Singapore) scheme from Year 1 to Year 6
INSPIRE to be embedded 
Teachers are able to effectively plan sessions based on effective use of assessment for learning.
Use of TLA to support planning of effective fluency sessions/ problem solving sessions.
Embedding the use of Fluency materials in maths sessions in the Autumn Term
Introduction of problem solving/ reasoning focus in Ks1 and KS2 to raise profile 
	EEF: Mastery learning breaks subject matter and learning content into units with clearly specified objectives which are pursued until they are achieved. Learners work through each block of content in a series of sequential steps and must demonstrate a high level of success on tests, typically about 80%, before progressing to the next unit.
There are a number of meta-analyses which indicate that, on average, mastery learning approaches are effective, leading to an additional five months’ progress. 

	1

	Children across KS2 to complete homework activities online using Mathletics and TT rock stars, specific problem-solving focus
	EEF toolkit: evidence indicates that when homework is used as a short and focused intervention it can be effective in improving students’ attainment if homework is more routinely set.
	1

	Purchasing of Additional resources to improve Reading book areas (Reading planets for targeted pupils)
Teachers responsible for creating book corners that is stimulating and organised – so that children choose to read and develop a love of reading. 
	We want reading to become an activity of pleasure with all children. We aim to improve book corners to make these more inviting for children. 
Reading comprehension and high-profile use of vocabulary throughout the school so children are confident in clarifying specific vocabulary.
	1,3

	Metacognition and self-regulation approaches aim to help pupils think about their own learning more explicitly, often by teaching them specific strategies for planning, monitoring and evaluating their learning.
	EEF- Metacognition and self-regulation approaches have consistently high levels of impact, with pupils making an average of seven months’ additional progress.
These strategies are usually more effective when taught in collaborative groups so that learners can support each other and make their thinking explicit through discussion.
	1,5







Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £ 26,500 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed
	Evaluation/ Impact

	Additional Tuition for all learners from COVID catch up funding 
Additional Tuition for Y6/Y2 and identified learners with large gaps in knowledge. 
Monitoring of planned group tuition- based on assessment data and gaps identified by Class teachers Sessions delivered by AHT/ CT/ DHT and other identified adults in school
	EEF-evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Tuition in groups of two has a slightly higher impact than in groups of three, but a slightly lower impact than one to one tuition. Some studies suggest that greater feedback from the teacher, more sustained engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact. 
	1,9
	Y6- Maths/ Reading boosters completed for specific learners during Aut/ Spr/ Summer terms.
KS2 Maths- 12/17(71%) children achieved EXS- out of 5 who didn’t, 5 were SEND
KS2 Reading 10/17(59%) 
children achieved EXS- out of 7 who didn’t, 7were SEND
KS2 Writing 9/17(53%) 
children achieved EXS- out of 8 who didn’t, 8 were SEND
KS1 AHT / DH supported teaching and learning across reading/ writing /maths across the year.
KS1 reading 5/13(39%) achieved EXS out of 8 who didn’t 8 were SEND
KS1 writing 4/13 (31%) achieved EXS out of 9 who didn’t 9 were SEND
KS1 Maths 5/13(39%) achieved EXS out of 8 who didn’t 8 were SEND

	Effective Interventions planned for Vulnerable learners based on Teacher assessments
TA’s timetabled to deliver short effective interventions for identified children.
	EEF-evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Tuition in groups of two has a slightly higher impact than in groups of three, but a slightly lower impact than one to one tuition.
	2
	Precision teaching introduced and delivered across KS2 and some KS1 groups for identified pupils

	Additional Tuition for all learners from COVID catch up funding 
Monitoring of tuition from outside agency- quality assurance of sessions. As well as 1-1 tuition from COVID catch up fund
	EEF-evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Tuition in groups of two has a slightly higher impact than in groups of three, but a slightly lower impact than one to one tuition. Some studies suggest that greater feedback from the teacher, more sustained engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact. 
	2,,8,9
	Lightning squad Reading interventions completed during Aut/ Spr/ Summer term
Across Group taken +1.3 years improvement

Please see more detailed analysis below in appendix

	Additional teacher within 
Y6 and Y2 to enable smaller groups and targeted teaching and effective feedback for Maths/ Reading/ Writing, particularly for PP/ more able and those at risk of not achieving the Expected Standard. AHT/DHT supporting T & L in Year 6/ Year 2
	EEF-evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Tuition in groups of two has a slightly higher impact than in groups of three, but a slightly lower impact than one to one tuition. Some studies suggest that greater feedback from the teacher, more sustained engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact. 
	1,
	AHT/ DH supported learning during the Autumn/ spring term in Year 2- especially Maths, Reading and phonics and GDS writing
DHT supported Y6 children during Spring and summer term in Maths

	Accelerated progress of pupils receiving speech and language therapy input
Targeted support from a specific speech and language teaching assistant through specific personalised one to one and small group interventions 
ELKAN Training  
Small group intervention in place to support
1: 1 support / intervention with Speech and language Teaching Assistant
	EEF Evidence indicates that one to one tuition can be effective, on average accelerating learning by approximately five additional months’ progress in a year
	1, 2, 3,8
	

	Booster classes -Pupils will be making accelerated progress 
Booster classes for pupils in Year 6 and Year 2 before and after school for PP and Vulnerable learners
Included 1;1 or small ratio groups
	EEF evidence indicates that, on average, pupils make two additional months' progress per year from extended school time or the targeted use of before and after school programmes. There is some evidence that disadvantaged pupils benefit disproportionately, making approximately two months’ additional progress.
	1,2,9
	Y6- Maths/ Reading boosters completed for specific learners during Aut/ Spr/ Summer terms.
Maths- 12/17(71%) children achieved EXS- out of 5 who didn’t, 5 were SEND
Reading 10/17(59%) 
children achieved EXS- out of 7 who didn’t, 7were SEND
Writing 9/17(53%) 
children achieved EXS- out of 8 who didn’t, 8 were SEND

	Disadvantages pupil’s progress in language and early reading school matches those of pupils whom are not classed as disadvantaged. 
Read it 2 intervention with pupils in Nursery class 

1:1 reading and oral communication intervention programme (Nelli)
	The EEF highlights the benefit of early years and oral language interventions. This intervention has been used to target low levels of language skills and poor communication. Evidence shows significant gains of 5 months + across a year. 

	1,2,3
	

	Children will be provided with booster books in Autumn term to help in preparation for End of Year SATS. Books provided for Maths, Reading and SPAG 
Small group teaching in Spring and Sumer term to help in Test preparation
	EEF toolkit: evidence indicates that when homework is used as a short and focused intervention it can be effective in improving students’ attainment if homework is more routinely set.
	1,9
	Booster books provided for all children in Year 2 and Year 6.
Small group teaching in Year 2 for Reading/ Hooked on books and Year 6 in Summer term

	PP children to be provided with Chromebook to help facilitate effective teaching in school and at home.
Children provided with opportunity to make use of Chromebook in school and at Home to enhance learning.
	Studies consistently find that digital technology is associated with moderate learning gains: on average, an additional four months’ progress. However, there is considerable variation in impact.
Evidence suggests that technology approaches should be used to supplement other teaching, rather than replace more traditional approaches. It is unlikely that particular technologies bring about changes in learning directly, but some have the potential to enable changes in teaching and learning interactions. For example, they can support teachers to provide more effective feedback or use more helpful representations, or they can motivate students to practise more.
	1,8,9
	Identified children provided with Chromebooks for use especially with writing- voice typing facility used.
Children developing confidence in using the technology to support writing.




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 29500
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed
	

	Attendance rates improve for those pupils disadvantaged. 
Attendance gap reduces between disadvantaged and non-disadvantaged.
Strengthen in-house attendance improvement:  Continue to rigorously and robustly track all pupil’s attendance with a focus on improving disadvantaged pupils, particularly persistent absentees. 
Review strategies for supporting children who are persistently late (inclusion team/family worker / AIO / external agencies) 
Use school pastoral leader as a resource to promote attendance and arrival on time at school. 
	PP attendance is not always as strong as it could be due to environmental factors affecting a child’s health and well-being. This affects child’s attendance at school.
	7
	PP attendance 90.8% over the year as compared to 94.4% for Non-PP children
(pre-pandemic level PP 92.4% Non-PPP 95.1%)

Attendance issues this year include continuation of some COVID isolations especially in Autumn and Spring term, Illnesses due to post pandemic- such as sickness bugs and chicken pox, parents taking unauthorised holidays due to post pandemic restrictions being lifted.

FS worker involved with some cases of attendance across the school. Meeting held in Summer term with children with particularly high % persistent absences

	Roebuck to continue to offer pastoral support for targeted children.
Targeted children to receive pastoral interventions / programmes based on personal needs. This may be on a 1: 1 basis, small group or family support based of individual assessment of need. This is support that is offered beyond the classroom.
	The number of behaviour related incidents related to pastoral needs will reduce over time. 
Children social and emotional difficulties have barriers removed that would ordinarily inhibit progress and learning at school.  On average, S and E interventions have an identifiable and significant impact on attitudes to learning, social relationships in school, and attainment itself (four months' additional progress on average). (EEF)
	5,
	Pastoral support worker provided for vulnerable children as well as Family support worker. Case load for both very high with waiting list for Summer term for FSW.  

	To ensure that all children across the school, including those entitled to PPG have the opportunity to participate and access PE lessons. 
That vulnerable children have the necessary equipment and uniform in school and feel a sense of belonging. 
	EEF- The overall impact of sports participation on academic achievement tends to be positive but low (about two additional months’ progress). However, there is recent evidence from the UK that sports participation can have a larger effect on, for example, mathematics learning when combined with a structured numeracy programme (with one study showing an impact of up to ten months' additional progress). In this circumstance the ‘participation’ acted as an incentive to undertake additional instruction.
	4
	Participation of children in PE high especially for PP children. Targeted support for Vulnerable children including those who were PP. Attendance of PP sports club’s variable- although clubs extended where possible for pupils with PP who didn’t sign up and missed opportunity.
Targeted festivals for Vulnerable children with higher % of PP children attending festivals over last year. 


	To ensure that all PP children are able to attend extra school clubs and trips through subsidising these. 
To provide additional opportunities to enhance the curriculum as well as enrichment. Curriculum trips and workshops to be identified to enrich the curriculum for the children and develop children’s cultural capital
	Children will become involved in a diverse range of extracurricular enrichment activities and make a positive contribution to their well-being and to the wider curriculum. 
Children build effective and solid relationships with their peers. 

	4
	Support for certain PP children who were financially unable to afford school trips.

Increased range of school trips and in school workshops through the academic year to support learning and enrich curriculum

	Provide emotional/ pastoral support for Year 6 learners throughout the year
Mingle with your mentor sessions to enable support for learners in build up to SATs - build resilience, confidence and morale 
	EEF- Some studies have found positive impacts for pupils from disadvantaged backgrounds, and for non-academic outcomes such as attitudes to school,
attendance and behaviour.
Programmes which have a clear structure and expectations, provide training and support for mentors, and use mentors from a professional background, are associated with more successful outcomes
Motivational for all pupils, especially those disadvantaged - to ensure have a positive experience this academic year 
	5
	Mingle with mentor programme extended to include all children especially after death of child in Year 6- all pupils supported by specific staff through the spring / Summer term. Less anxiety before SATs with support provided for key children.

	Increase the 
opportunity for ALL Year 6 pupils to attend residential 
adventurous activity 
courses specifically those pupils entitled to the PPG

As an outcome: 
Self-confidence and increased self –esteem and resilience
	EEF toolkit – Outdoor adventure learning indicate a positive gain 4 Months +
Adventure learning involves collaborative learning experiences and opportunities for meta-cognition and self-regulation
	4
	All pupils apart from 5 attended residential.



Total budgeted cost: £150,900

Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year. 
	Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 to 2021 this could not be used as a measure to evaluate the impact of some interventions. Covid-19 undoubtedly had a detrimental impact on some areas of our pupil premium strategic plan for 2020-2021 and has created additional challenges not included in our original plan.
 While the outcomes for the disadvantaged students in school at Year 6 SATS could not be measured against national performance measures, the in-school gap between the progress made by disadvantaged students and their peers widened when comparing 2019 outcomes with those from 2021.
 Closing the attainment gap therefore remains central to our current plan. School closure meant that disadvantaged students were not able to benefit as intended from some of the priority areas that had been identified. However, a key success during the period of lockdown was ensuring that most disadvantaged pupils were provided with a Chromebook and had access to the relevant technology (a device and the internet), in order to benefit fully from our high-quality remote education provision. As a result, a high percentage of our PP students in KS2 were able to fully engage in live-streamed lessons and interact with their teachers, as well as be in school as key / vulnerable pupils. 
An added complication to planned delivery is the increased needs of students in terms of wellbeing and mental health and physical needs. Our observations show that issues have often been Covid-19 related, especially for our disadvantaged families. Targeted interventions using both school staff and external agencies have also been put in place where required. 
 Attendance during/ after the pandemic has been lower overall compared to pre-pandemic levels but the in-school gap between disadvantaged students and their peers has increased slightly from 2.7% to 3.6%. 
The biggest impact of the pandemic on children’s outcomes is the attainment of children lower down in the school, in KS1, especially when compared to pre-pandemic levels. While attainment has remained steady at the end of KS2:
2018-2019 Reading 72% Writing 79% Maths 76% 
2021- 2022 Reading 70% Writing 74% Maths 78%
The impact has been greater at the end of KS1 with end of year attainment much lower than pre-pandemic levels.
2018-2019 Reading 80% Writing 77% Maths 78% 
2021- 2022 Reading 61% Writing 56% Maths 54%


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	Nuffield Early Language Intervention
	ELKLAN

	NELI Speech & Language Project 
	EEF 

	Back on track resources (English)
	Herts for Learning

	Explore and Engage resources
	Herts for Learning

	Lightning Squad 1-1 tuition
	FFT- Lightning squad

	Reading Intervention Accelerated Reader
	Renaissance 






Tutor Led funding £11,340
	Additional Tuition for learners from COVID catch up funding 
Monitoring of tuition from outside agency-(Lightning Squad) quality assurance of sessions. As well as 1-1 tuition from COVID catch up fund
	EEF-evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Tuition in groups of two has a slightly higher impact than in groups of three, but a slightly lower impact than one to one tuition. Some studies suggest that greater feedback from the teacher, more sustained engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact. 
	2,,8,9
	Lightning squad Reading interventions completed during Aut/ Spr/ Summer term
Across Group taken +1.3 years improvement

Please see more detailed analysis below in appendix

	Additional Tuition for targeted learners from COVID recovery funding 
Additional Tuition for Y6 for Groups in Reading, Writing and Maths before and after school AM/ DA/ AW
Small group support in school time for Y1 reading and phonics AM/ JH
Small group support for Children to get to ARE (AM/ JH) and GDS in Y2 (LY) 
	



EEF-evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Tuition in groups of two has a slightly higher impact than in groups of three, but a slightly lower impact than one to one tuition. Some studies suggest that greater feedback from the teacher, more sustained engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact. 
	1,9
	Y6- Maths/ Reading boosters completed for specific learners during Aut/ Spr/ Summer terms.
KS2 Maths- 12/17(71%) children achieved EXS- out of 5 who didn’t, 5 were SEND
KS2 Reading 10/17(59%) 
children achieved EXS- out of 7 who didn’t, 7were SEND
KS2 Writing 9/17(53%) 
children achieved EXS- out of 8 who didn’t, 8 were SEND
KS1 reading 5/13(39%) achieved EXS out of 8 who didn’t 8 were SEND
KS1 writing 4/13 (31%) achieved EXS out of 9 who didn’t 9 were SEND
KS1 Maths 5/13(39%) achieved EXS out of 8 who didn’t 8 were SEND










Lightning Squad Catch up tuition
Biggest gains in older children reading ages- average gain of 1.3 years
Increase in Words correct per minute over tuition- with biggest gains with older children.
[image: ]









Recovery Premium funding £12,905.00
	Children will be provided with booster books in Autumn term to help in preparation for End of Year SATS. Books provided for Maths, Reading and SPAG

	EEF toolkit: evidence indicates that when homework is used as a short and focused intervention it can be effective in improving students’ attainment if homework is more routinely set.
	1,9
	Booster books provided for all children in Year 2 and Year 6 in preparation for SATS.
Year 2 & Year 6 (120 children)

	Additional teacher withinY6 (AM) and Y2(JH) and Reception (JH) to enable smaller groups and targeted teaching and effective during the school day- 
	EEF-evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Tuition in groups of two has a slightly higher impact than in groups of three, but a slightly lower impact than one to one tuition. Some studies suggest that greater feedback from the teacher, more sustained engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact. 
	1
	AHT/ DH supported learning during the Autumn/ spring term in Year 2- especially Maths, Reading and phonics and GDS writing
DHT and AHT supported Y6 children during Spring and summer term in Maths small group teaching in lead up to SATs
AHT supported Reception in Spring and Summer terms setting up DSR supporting groups

	Targeted interventions - small group/1-1 or 1-2 1-3 delivered by trained staff
Resources to enable successful intervention including the payment of staff for additional hours
Support for Reception class- reading catchup (JH)
Support for Y1 Reading/ Phonics catch up (JH, AM)
Support for Y2 Reading/ maths/ Phonics (JH, AM, LY)

	EEF-evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Tuition in groups of two has a slightly higher impact than in groups of three, but a slightly lower impact than one to one tuition. Some studies suggest that greater feedback from the teacher, more sustained engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact. 
	2,8,9
	Support in reception has led to a higher % of children accessing reading books at end of reception.
Y1 Phonics at 74%- high % of children who didn’t achieve phonics pass were SEND. Initial baseline was 23% at ARE for Phonics.
Y2 % at ARE in Maths and Reading improved over the year despite being lower that pre-pandemic levels. 

	Technology access- Provision of Ipas in class in KS1 and KS2 for TT Rockstar’s, Hit the button for Y2, and Year 6. Also access to reading interventions. Accelerated Reader and Lightning Squad. 14 I Pads purchased to enable access for pupils. 
Suite of Chromebooks purchased for targeted support of children (Lightning squad)
	Studies consistently find that digital technology is associated with moderate learning gains: on average, an additional four months’ progress. However, there is considerable variation in impact.
Evidence suggests that technology approaches should be used to supplement other teaching, rather than replace more traditional approaches. It is unlikely that particular technologies bring about changes in learning directly, but some have the potential to enable changes in teaching and learning interactions. For example, they can support teachers to provide more effective feedback or use more helpful representations, or they can motivate students to practise more.
	
	Children’s confidence in tables developed during the year.
74% of children in Year 4 achieved 20+ marks in MTC
34% achieved full marks.
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